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AnoverviewandevaluationofStephenKrashen,sMonitorTheory

AnneTokunagaandMasahikoTokunaga

Introduction

正nl976,StephenKrashenfirstpostulatedanideawhichwouldbecomepartofamodelofsecond

lImguageperformance(Krashenl976)㎞ownasthe`MonitorTheory'whichwasmodifiedand

developedinthel980sintooneofthefirstgeneralor`macro'theoriestoexplainhowlanguageis

attained,thecharacteristicsofleamerlanguageandthefactorsinvolvedinlanguageleaming.Muchearly

research血tolanguagedevelopmentincontrast,hadofferedonly`micro'theoriesofsecondlanguage

leaming,dealingwithspecificphenomenonandhavingonlyanarrowfbcussuchastheacquisitionofa

specificlanguagefeature(McLaughlin,1987:9).Signi負cantly,Krashen'suseofthete㎜`language

acquisition'whichhedistinguishedfromformalconsciouslearning,hasbecomecommonlyusedand

indeedisthetermthatidentifiestheacademicfieldofstudyintosecondlanguagedevelopment,whichis

referredtoas,`SecondLanguageAcquisition'or`SLA.'

OvertheprecedingthirtyyearsMonitor.Theoryhasbeenvigorouslycriticizedbylinguists,

nevertheless,itisstilloneofthebest一 ㎞owntheoriesofSLA,havinghelpedtoinspireanddirectresearch

inthefieldofSLA,Itisalsoimportantfbrhavinghadconsiderableinfluenceonclassroompractice,

whichhasbeenpartlyduetoKrashen'swillingnesstoexpoundtheapp且icationsofhistheoryin

considerabledetailtolanguageteachingandlearningandtoprovideguidelinestosecondlanguage

classroompractice(Krashen1981,1982,1985,Larsen-FreemanandLongl991=244)makinghimoneof

thefirstappliedlinguiststomaketheoreticalideasaccessibletoteachers.

Krashen,sfive`hypotheses,

Krashen'sMonitorTheoryisanaturalisticviewofIanguageleaming,whichcontrastswiththeview

that】anguagesareleamedthroughinteractionwiththeenvironment(thenurtureperspective).Naturalistic

perspectivesstresstheimportanceofinnateorgeneticfactorsandholdthatlanguageacquisitionis

biologicallydetermined,ashumansarebomwithadevicethatallowsustoacquirelanguagenaturally,

ThetheoIyofsecondlanguageacquisitionthatKrashenformulatedmakesfiveclaimswhichale

mostlyunsupportedbyanyevidence.Krashenusesthete㎜,`hypotheses'toreferto出eseclaims

concerningchildandadulちnatUralisticandinstructedsecondlanguageacquisition(Krashenl982,1985,
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Larsen-FreemanandLongl991:241).Thefirstthreeclaims,theAcquisition-Learning,NaturalOrder,

andMonitorhypothesesrelatetoissuesfocusedonintheoriginalformulation,theso-ca11ed,`Monitor

Model'.

TheAequisi'ion-LearningHypothesisassertsthattWoseparateknowledgesystemsunderlaysecond

languageperfbmlancewitheachbeingcompletelydistincttotheextentthatKrashenclaimedtherewas

no`interface'betweenthem.Thefirstwastermedしacquisition'andthisreferredtothesubconscious

processbywhichlinguisticcompetenceisdevelopedasaresultofusinglanguagefbrreal

communication,whichaccordingtoKrashen,usuallyoccursininformalenvironments.Thesecond,

`leaming'
,referredtotheconsciousprocessbywhichmeta-lingualknowledgeofalanguage,inother

words,"㎞owingaboutthel{mguage"(Krashen1982:10),isdevelopedthroughformalinstruction・

Krashenbelievedthatitwasonlythroughacquisitionthatonegainedmasteryofalanguage;leamlng,on

theotherhandresultedinknowledgeofonlyらeasy'grammaticalrules,andthatknowledgecouldonlybe

usedwhencertainconditionsweremet.Here,Krashenassertedthepresenceofaるmonitor'fUnction,(the

`Monitor
。Hyρothesis')whlchservedtohighlightthedifferencesandtherela£ionshipbetweenthe

acquiredandlearntsystems.ThelearnedsystemofknowledgefUnctionsonlyasaplanneroreditorwith

whichtoinspect,ormonitortheoutputoftheacquiredsystem,whichisresponsiblefbrthefluent

productionofsentencesandwhichspeakersusedwhentheywereattendlngtomeaningandengagedin

real-timecommunication.Krashenbelievedthatthemonitorwasonlyaccessible1)whentherewastime,

2)whenthelearnerwasfocusedonformand3)whenthelearnerknewtherule(LighbrowriandSpada

l993:27).Crucially,accordingtoKrashen'stheory,theMonitor,inparallelwithconsciousknowledgeof

language,playsalimitedroleintheattainmentoflanguage.

ThetNa'uralOrderHypothesis'drawsonstUdiesontheacquisitionofLlbychildrenwhichshow

thatchlldrenappeartogothroughaseriesofstages,acquiringthedifferentgrammaticalmorphemesin

regularandpredictablesequences.BasinghisideasonresearchdonebyDulayandBurt(1974),Krashen

theorizedthatsecondlanguageruleswereacquiredinapredictableorderthatisthesamefbradultsand

childrenandfbrleamerswithdifferentLls.Thisnaturalorderisevidentwhenthefbcusison

communication,however,itisdistUrbedasaresultofintrusionofthelearnedsystemonperformance,
L`causing(`bigM')Monitoring"(Larsen-FreemanandLongl991:241) .

Larsen-FreemanandLong(1991:241)notethatthefburthandfifthclaims,referredtoasthe`Input

Hypothesis'amd`AffectiveFilterHypothesis'arethecentralclaimsofwhathasbecome㎞ownasthe

`ExtendedStandard'MonitorTheory
,TheInputHyρothesis(Krashenl985)attemptstoexplainhow

`acquisition'takesplace
.Krashentheorizesthattheonlywayasecondlanguageisacquiredisthrough

readingorhearinglanguagethatisslightlyabovethelearner'scapability,andthatcanbestillunderstood.

Krashenusesthgte㎜ らcomprehensibleinput'(or`CP)todescribethislanguage・Hea!guesthatprogress
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alongthenatUralorderoccurswhenthelearnerisexposedtocomprehensibleinputthatisonestep(`input

+1')beyondtheircurrentlevel.

Thefifthclaimisthe`Alffecがve、FilterHypothesis'whichconcemsattitudinalvariab且esthataffect

languageattainment.Krashenassertsthatleamerswithoptimalfiltershavealowaffective創terwhich

allowsthemtobemorereceptiveandtherefbretoallowmoreinput{n.Inotherwords,comprehensible

inputcannotbefullyutilizedbylearnersif,forexample,learnershavenegativefeelingsaboutthemselves,

thelanguage,thelanguagemethodortheteacher.Krashenarguesthatfactorssuchasanxiety,stress,

negativityorlackofmotivationactasabarriertoacquisition.

Su箭ceittosay,asLarsen-FreemanandLong(1991:244)pointout,Krashen'sideaaboutSLA

attainmentisbasedonjustonecausalstatementinvolvingtWovariableswhichmakesoneofthe

strongestclaimsconcerningSLA:that``CI,plusa`10waffectivefilter',isnecessaryandsufflcientfbr

SLA."

ImplicationsforTeaching

Krashen'stheoryofSLAhasbeenassociatedwithaparadigmshift(c£Reynoldsl971,in

Larsen-FreemanandLongl991:226)inL2pedagogy,whichhadbeendominatedbyAudiolingualismin

theUnitedStates.AudiolingualismhademergedintheUnitedStatesduringWorldWarIIandretained

someinfluencerightupuntilthe1980s.ItdrewonBehaviorismwhichsawallbehavior,including

Ianguage,asbeinglearntthroughrepetitionandpositiveornegativereinforcement;consequently,drilling

amdrepetitionofcollectionsofdiscretesentencesandgrammaticalruleswerecentralelementsof

instructionalongwithafbcusonaccuracy.Krashen'stheoriesaboutlanguageacquisition,togetherwith

approachessuchasCommunicativeLanguageTeaching,assistedinthereassessmentoftheteaching

learningrelationshipandsecondlanguagelearningitself.ThiswasinspiteofthefactthatKrashensaw

littlevalueinexplicitteachingofalanguage,arguingthat"lfacquisitionismorecentral,andlearningof

lessusetosecondlanguageperforrnance,andifcomprehensibleinputandthefilteraretheessential

causativevariablesfbrsecondlanguageacquisition,theclassroomshouldhelponlytotheeXtentit

suppliescomprehensibleinputinanenvironmentconducivetoalowfilter"(Krashen1982:33),

TheLanguageSyllabZLS

Theassertionsthatlanguageisacquiredaspartofanaturalprocessandexplicitlearningdidnotlead

tolanguageacquisitionledtochangesinlanguagecourses,whichtraditionallytendedtobedefinedin

terrnsofthelanguagebeingtaught.Inplanninglanguagesyllabuses,teachershadbeenengagedinthe

selectionandorganizationoflinguisticcontenttobetaughtandIanguagelearninghadbeenseenas

involvingmasteringafixedcontentofgrammaエKrashen'stheoriesfreedteachersfrompre-selecting
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languageitemsandalsofromfocusingsolelyonlanguageperse-asanobject.

LanguageContent

Clalmsmadeaboutacquisit{onandtheimportanceofcomprehensibleinputhadimplicationsfbr

lessoncon重ent,whichhadpreviouslybeenoverlybasedongrammarandexplicitteachingofrules・Under

Krashen'sguidelines,teacherscouldnowfbcusonprovidinginvariedandinterestinginput,whichhad

theadditlonalbeneftofbeingrelevanttotheinterestsofstUdents.

FOCZLsoninput,notoutput

Krashen'sideaoftheprimaryimportanceofcomprehensibleinputinlanguageacquisitionishl

oppositiontoalotoftraditionalpedagogicalpracticeswiththeir``emphasisonlanguageuseasa

performanceskillmasteredonlythroughintensiveovertpractice"(Li廿lewoodl994:202),The

implicationthatcomprehensionplaysagreaterrolethanproductioninlanguageattainmentmeansthat

teachersarefreeto``exploitfUllytheadvantagesofreceptiveactivities"(Littlewoodl994:203)which

LittlewoodnotesareeasiertoarrangefbrIeamersofvaryingabilitiesand``gosomewaytowardssolving

thedilemmaofasituationinwhichtherelsonlyonecompetentspeakerofthef()reignlanguagefbra

groupofthi】tylearners"(1994:203).

ErrorCorrection

InrespondingtoKrashen'sclaimthatacquisitiononlyoccursasaresultoftheleamerprocessing

comprehensibleinput,teacherswere倉eedfromhavingtocorrecteverysingleerroralearnermade,as

errorcorrectionhadnoroleinKrashen'sideaofacquisition,andideassuchasthosepurportedin

Audiolingualism-thaterrorswhichremaineduncorrectedcouldbecomehabitualizedinaleamer's

interlanguage-weredlsmissed.

InstructionalscaO?>1伽9

Theideathat重anguagehastobecomprehensible,meaningfUlandjustbeyondtheleamers'current

understandingandcompetenceinorderfbracquisitiontotakeplacehasledtoafbrmof`scaff()1ded'

instruction」nputcouldbe`scaffolded'ormadecomprehensiblebyfirstiypre-modifyingtheinputbefore

itisofferedtothelearner,andsecondly,bynegotiatingtheinputthroughinteraction.Examplesof

pre-modifiedinputaregradedreaders,inwhichthegrammarandvocabularyhavebeenmodif三ed,and

whereteachersmodifyinputduringinteractionbyusinggestures,repetition,refbrmulations,visuals,

simplersentencestructureandcomprehensioncheckS,amongothertechniques.

Roles(～fTeachers

TheperspectiveheldbyKrashenthatlanguagelearningisthedevelopmentofanatUralprocess,had

implicationsfbrtherolesofteachersandleamers.Thefbcusontheteacher'sroleascentralina
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traditionalclassroomindictatingthelexisandgrammartobetaughtwasquestioned,andinsteadthe

classroombecameleamer-centred,wherethefbcusisontheleamertodirecttheirownprogression

throughinteractionwiththeenvironment.Insuchaclassroom,theroleoftheteacherwasalteredtoone

ofmanagerofleamingactivities,andtherelationshipbetweenteachersandleamersbecamemore

collaborative.

ClassroomEnvironment

AccordingtoKrashen,inputaloneisnotsuffTicient;itmustbeexperiencedingombinationwithan

environmentthatlowersstressandanxiety,whileincreasingmotivationandpositiveself-esteem.

CreatingamorenatUraland`human'environmentforlearninginwhichlearnersweremotivated,andless

likelytofeelanxiouswascrucialtoensureasitUationwheretheaffectivefilterwasloweredsothat

comprehensibleinputcould`getin'.

Explanationsf(}rthelackofsuccessofsecondlanguagelearners

InapPlyinghisideastolanguagepedagogy,Krashennotonlyprovidesguidelinesfbrteachersbut

alsooffersanexplanationforwhySLAisnotsuccessfulintheclassroom.

Consciouslearninginhibitsacguisition

Krashencontendsthatthisisaresultofgoalsandactivitiesbeingshapedbyruleexplication,oral

practiceanderrorcorrection,allofwhichstimulateconsciousIearning,andasaresult,getinthewayof

theacquisitionprocess(Pical994:175).However,thisdismissalbyKrashenoftheroleofconscious

learningandformalinstmctioninthedevelopmentofalearner'sL2isnotadequatelysupportedby

findingsfromresearchandrepresentsaweaknessinthepedagogicalaspectsofKrashen'swritings.

Grαmmαtたalcompetencecannotbetaught

OnthebasisofearlyworkinL2acquisition,whichprovidedevidenceofa`naturalroute'of

development(Ellisl994:652),Krashenproposedthatlanguageleamersneededtobeabletoconstruct

theirinterlanguagesnaturally,arguingthatgrammaticalcompetencef()rthemostpart,couldnotbetaught,

buthadtobeacquired.AlthoughKrashenacceptedthatsomeformalinstructioncouldcontributetothe

leamingoflinguisticstructuresthatweresimpleinstructureandtransparentinfしmctlon(Krashenl982),

hea㎎uedthatsuchexplicit㎞owledgewasoflimitedvaluebecauseitcouldonlybeusedinmonitoring,

whenthelearnerwasfocusedonformandhadsufficienttime(Ellisl994:652).

Learnedknowledgecann・'beusedto・ ・mmunicatemeaning

Moreover,Krashenarguedthatexplicitknowledgeofthelanguagecannotbeconverted{ntoimpl{cit

㎞owledge;inotherwords,learningdoesnotbecomepartoftheacquiredknowledgesystern,whlchis
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usedinnaturalcommunicationwhenthelanguageuserisfbcusedonmeaningandnotfb㎜ ・Thatisto

say,therewasnointerfacebetWeenwhatKrashensawastWoseparateknowledgesystems,whichledto

hisrejectionofformalinshuctionbecause,heargued,itdoesnotcontributetothekindofimplicit

knowledgeneededfornormalcommunication .Li賃lewood(1994:202)questionsthisideastatingthaち

``Experiencemakesonebelievethatth
ereismoreinterflow...thatitemsthathavebeenfirstleamed

consciouslyhaveeventuallybecomeavailablefbrspontaneoususe."Ellis(1994a:653)alsoquestions

whethertherelationshipthatKrashenproposesbetweenacquisitionandleamingisreallyasseparateasis

suggestedbyKrashen,pointingtoanumberofstudies(Harleyl989andWhiteetaLI991inEllisl994a:

653)whichrevealthatformalinstuctionhelpsgrammaticalaccuracy,eveninunplanneduse,andthe

gainsthatleamersmakecanbedurable.Ellis(1994a:653)concludesbystatingthat``thereissubstantial

evidencethatformalinstmctionworks,notbecauseithappenstosupplycomprehensibleinputfbr

acqu量sitionbutbecauseonatleastsomeoccasionslearnersactuallylearnwhattheyhavebeentaught."

Larsen-FreemanandLong(1991:304)supportthisposition,statingthat``SLAresearchtodatehas

barelybeguntoprobetheeffectsofinstructiononinterlanguagedevelopment,butstudiesconductedthus

飴rhavealreadyrevealedsomepotentiallypositivecontributionsinstructioncanmake."Althoughthey

arguethatwhilecomprehensibleinputmaybenecessaryandsu伍cientfbrSLA,theyrefUteKrashen's

non-interfacepositionanddismissaloftheroleofinstmctionbyconcludingthatiポ`maysimplifンthe

learningtas瓦altertheprocessesandsequencesofacquisition,speeduptherateofacquisitionand

improvethequalityandlevelofsecondlanguageultimateattainment"(LongandFreemanl991:304).

Wea㎞essesofKrashen,sTheory

TheMonitorTheoryhasreceivedstrongcriticismandisnolongerconsideredvalidwithinthefield

ofSLAresearch.Linguistshaveofferedthefbllowingreasons,mostlyfbcusingonthefactthat

Krashen'sideasarenotsupportedbyempiricalstudies,arevague,andcan'tbefalsified.

Lackofprecisene∬

TheprincipalweaknessinKrashen'sMonitorTheoryasatheoryisitsvagueness.Thislackof

precisenessispartlyduetothefactthatmanyconceptsusedbyKrashenarenotcoherentlydefined.

Larsen-FreemanandLong(1991:291)provideanexampleoftheproblemthatKrashenhaswith

defhlingconcepts,notingthatheconsistentlymeanssomethingelsewhenheusestheterm`hypothesis'.

Mostoftheclaimsor`hypotheses,'asKrashenpreferstocallthem,invo且veconstructssuchas

・acquisition'
,`learning',`input',and`input+1'thatarenotoperationalized,whichmeansthatthey

cannotbemeasured.However,fbrsomethingtobecalleda`hypothesis',aconditionisthatitmustbe

empiricallytestab且e.ThisdiffersinthecaseofstatementSincausa1-processtheories.AsLarsen-Freeman

andLong(1991:224)note,``whereaseveryhypothesismustbetestabie,thisisnottmeofevery
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statementinatheory."Theygoontopointoutthaち``Atheoryremainsfalsi行ableasIongaspar的ofit

aretestableandal玉untestablepartsarerelatedtotestableones".

Criticゴs〃2(～fthelnputHypothesis

Inthecaseofthe`InputHypothesis'whichcontainstheconstructs`input'and`input+1'itishardto

seehowsuchaconceptcouldbeproperlytestedgiventhelackofprecisenessoftheideaofinput

containingstructuresandvocabularyjustbeyondthoseoftheleamer'scurrentgrammar.Moreover,as

Larsen-FreemanandLong(1991:225)pointouttheAffectiveFilterHypothesisisnotrelated,(exceptby

assertion)tothelnputHypothesis,andinaddition``itnotonlycontainsaconstructbutisitselfa

constmct,"whichwouldtherefbreneedtobeoperationalized.Inotherwords,accordingto

Larsen-FreemanandLong(1991:247),Krashenwoωdneedtospecifン``whichaffectvariable,slnglelyor

inwhatcombinationsandatwhatlevelsserveto`raisethefilter',"AsaconsequenceofKrashennot

doingthis,MonitorTheoryinitspost-1980fbrmulationisuntestableandsounfalsifiable-criteriathat

researcherssuchasLong(1993)㎝dMcLaughlin(1987;1990,bothinEllisl994a:683)argueare

importantinevaluatingtheworthofatheory.

White(1987)alsoexpressesherdi伍cultieswithKrashen's``lackofprecision"inrelationto

comprehensibleinput.Shenotesthatthetenn'comprehensibleinput'asconstructedbyKrashen,is

interpretedassimplifiedinputandpointsouttheproblemswithdefiningcomprehensibleinputinthis

wayasit``isindangerofprovidinglessthanadequateinputtotheacquirer"(1987:108).Thiswould

undermineKrashen'sassertionconceminghis`InputHypothesis,'thatoneneedsonlytoprovide

comprehensibleinputfbrsuccessfUIL2acquisitiontotakeplace,andincaseswheresuccessfUIL2

acquisitiondoesnothappenitisduetoaffectivebarriersalone.Whitecontendsthatitispossibletocome

upwith●`specificandtestableproposalsastowhataspectsofinputmightmotivategrammarchangein

theIeamerandwhatkindsofchangetoexpect"ifoneispreparedtotake``somekindoftheoreticalstance

onthenatureandfbrmofleamers'grammars"(1987:100).Krashenontheotherhand,``neverhasany

specificproposalsastowhatiandi+lconsistof'andWhitegoesontostatethathisimplicationthat

"wecannotknowistoostrong"(1987:100)
.

Theacguisition-learningdistinetion

Finally,KrashenmakesaclaimthattherearetWoknowledgesystems:anacquiredoneandalearnt

onewithoutexplainingwhattheprocessofacquisitionisandwhylearnedknowledgeisnotaccessiblein

thesamewayasacquired㎞owledge.Additionally,theclaimisbasedontheassumptionsthatfirstly,

languageacquisitionisfacilitatedbyaspecificpre-programmed`LanguageAcquisitionDevice'(`LADり)

andsecond且y,theLADissti11availablefortheacquisitionofasecondlanguage-bothofwhicharenot

supPortedbyanyevidence・Furthermore,Krashen'sdistinctionbetWeenlearnedandacquiredknowledge,

whlchissimilartothedistinctionbetweendeclaratlveknowledgeor`knowingthat'andproceduraI
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㎞owledgeor`knowinghow,'ismorelikelyadistinctionbetWeentWostagesofthelearningProce∬ 」n

suchaleamingProcess,knowledgetransfertakesplace,butwehavenoawarenessofhowwehave

shiftedknowledgefromonedomaintoanother.

Condusion

Krashen'sMonitorTheoryhasdeclinedininfluenceinthefieldofSLAresearch・Nevertheless,it

hasservedresearcherswellbyenablinganearlyattempttomakesenseofarangeofresearchfindings,

andmoreover,byhelpingtostimulatefreshdata-basedresearchprioritizinginputandaffectivefactors・

However,withtheincre～msedrecognitionofthecomplexityofL2knowledgeandofthelearningProcess,

researchershaveac㎞owledgedthatSLAdoesnotlenditselftoasingleexplanation.Instead,researchers

lookfbrtheoriesandexplanationsthatsuittheirvaryingPurposesandthatmoretrulyrepresentthereality

ofSLA.Intheareaoflanguageeducation,Krashen'stheorieshaveprovidedinsightsintohowbestto

presentafbreignlanguage,andinaddition,offeredaguidefbrteachingPractice,particularlyinheIping

tOCreateamOreStimUlatingenVirOnmentfOrClaSSrOOmlearning.
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AnoverviewandevaluationofStephenKrashen,sMonitorTheory

AnneTokunagaandMasahikoTokunaga

Abstract

Justover30yearsago,StephenKrashenpublishedapaperonanideathatwoulddevelopinto

oneofthemostwell-knownandinfluentialtheoriesonsecondlanguageacquisition,Thispaper

presentsanoverviewandevaluatesKrashen'sgeneraltheoryofsecondlanguageacquisition,or

whatisoftenreferredtoasthe`MonitorTheory,'Krashenl976,1982,1983).Thefirstpartf()cuses

onKrashen'sfiveclaimsorwhathecalls`hypotheses,'parttwoexplorestheimplicationsof

MonitorTheo!yonlanguageeducation,andlooksatthehowithasinformedlanguageteaching

practice,whilethethirdpartexaminesKrashen'sexplanationsforwhysecondlanguageIeamingis

unsuccessfUl.Finall)もthepaperprovidesacriticalassessmentofKrashen'stheory.
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