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B IWELE DHIES (1989) T Stephen D. Krashen 23818 L 7z [4 >~ 7y MR (The Input
Hypothesis) WA £ HT. ZDRHEE SHETSE (FT). K. bBEO & > 2/ EFEE (for-
eign language environment) 2 ¥ 555 2 EEEH (3F) AT, (L2 BH] LBK73) O&KR
CIEAT 384, Lo MErb RN LI, BMEENTIEROEI122%, ()
‘comprehensible input’ (AT, CI LBF) OBBERZERSZINTI ST, —HOVRVEE
DESIRHREL. LD LS CBBAEUDT 3 0O»HES» TR, (2) Krashen 3#H L T 3
pattern practice ® ‘communicative’ skill @ & 572, Wb ¥ 3 output practice. H 5>
grammar teaching @ & 5 % formal instruction 13, L2 BB T 2 TH L EERE LM S
1D I RA R EEEETCH 5, (3)Krashen 23 LR D output practice ¥ formal instruction
PEALT, L2ES LIEBOY0 e ARHMAL LS L LLIRRO 1 2@, BB ERO (B
18) MEFE{RS:) (The Natural Order Hypothesis) itBEI# L7z Z £ i2H B, LrL. ZORHK
BREIZELHD. 2L ZZTOREENZYURHDTH B ICE &, XEEER (grammatical mor-
phemes) 721} DRI B L CHOBRC BEATELZ HO»EI LEREHTH 5, ()[4 ~
v MR35 Tt Cl i3I 2 h 343, ‘comprehensible output’ (AT, CO £B&F) % formal
instruction BEE IR T3, L L., Cl DAREET 2O RBLBERETIIDH > THToEE
T, f-oT. L2 BE., HEEE Y3 L2E¥BBw TR, MEGEmMITI L
HBEETHB, UL, BB, 1>y MRS output practice ®° formal instruction
B Y OEBEHICREL TV RO EBHRF N L TRAORE 252, Cl DEEE 2R
ULIzThiERBO TR E . SRR L2 EEBOBELEMFICAL T, CI £ CO (comprehensible
output). & &2, formal instruction #83 % { & & h - BHBHEER L /7R (methodology) #%
EABENBZ ENEENS,

BL_EbSHtER (1989) DREBRTH 2, LBRDIEHR» & bHS 1R L 5, Krashen® [4 ¥ 7y

MES] BERIAEGICL. £z, FOERETEEFCCHTIHERL, WD2»0DE
K REER B X TVDC ESbirols, L, BETREZ LIk, MOFHEELSCE -
TH¥H KSR EB VTS Krashen DRHD > b, BERBE-o TV B I EHBHHASI AL LOR
A—D7%, T ULdic, HORSH - B s 3 KECTREASS 2 0B THEASAT
i3 228, Krashen B0 Z 5 i3 2 RAPHBZ b ER2EIZTHER SRR HE,
BEATIR. WTFhOB S uand D . HOEERCN T 3 iz 5ROMRRR 2R
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iz 5w, . BEOICAEEEAOP T Krashen DR -HRIF P EE 2RO 128
BHEHBIZEIIZEW, EVROoTHEETRDZ WV, S IIL. HOES - EHIzEh
JOMEE D> TWEOTHY . ERU X 3 12(65), #RnFERD L2 BBEH & 2O H
KLU TREDEE2HEL. Cl DBEEE2RR LR ERTERVWLDOTHEZ L2y
FOTVWBIDTHS, TORKT, HOERPHEROEL 2HHKRDLEDTREL., Zh
5RTHIBHRL ., RIET 5 I L BUEOEELRREETH 2,

KRTiE, LRDB)EEHRT 220D —BE LT, Krashen® [4 7y MES] DAV »
FEED, CORBBVEITCEI HieE RSN [FHIEMEE] (D2 L UBEZEK) ©
Fur@Ebhl: [NEFECEBENICIS 2=/ —va 2R3 LT 2BEXETCE] 12004
EFEBCEDIIBBREERLTIENTEEINEEBELTAHV, XHOE2 I

[4>7y MRER] wwET S HEm (BiRE - 8RR ORBFAEERT0TRERL. &
L2, ZIRELFREDVIREDDT, ZORIABEBBEBTCTRTZ L2280, 2
NP OLBEOHEEREEORTCRLT LN TELTHA S BE L CHAN B E2S5 2
23ZETH5B,

1. HETHEJPFRACSNEBRLTO R

ERERLVIRNCER (YY) 72783 THL 0, ThZSEHT - ¥8 (388)
CBART 2 T RTOEBHWET T E kb R ORFNLMETH 2, H. E. Palmer
(1922, 1964 : 23) & ‘What is the best method of language study ?’ & vad i), “The best
method is that which adopts the best means to the required end.” 7 &% % T\w» %, Palmer
DTRRTZEZ 2, L2BRBCY> T, 3 THER2ED. TARIGCFREETI0MNE
BOETHS, LWL THD, L2EBOEHRBACL>TEELETH S, . BROD
HB. HEDERL Vo bDICOEESNZTH S5, H. Sweet (1899, 1964 : 271—276) ik
AEFIHAVIHOFRICRZD 352 L 2EFEL L. O. Jespersen (1904 : 4—10)izSEFE D
BEE. BEECEBOARVII 2=y —va vOFRPEET2 2Lt T, SEOE
B, HE. XE2L, AEHOBHIANS Z L BNTEEN Lo Tz, BT, M. Finocchiaro
(1986 : 39—40) RO L > 2 SHEDOBE:R HIFTW3,

» The progressive ability to understand the English he would use at his age
when spoken by a native English speaker. (By native speaker, we mean a
person who either was born and learned English in an English-speaking
country or a person who has learned English well enough to sound like a -
native English speaker.)

» The progressive ability to carry on a conversation with a native English
-speaker on topics of interest to persons of his age group.

P The progressive ability to read material in English with comprehension, ease,
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and enjoyment.
P The progressive ability to write correctly and perhaps creatively in English.
» The information, knowledge, attitude, and insight to appreciate the cultural

similarities and differences (if such exist) of English-speaking people.

HEBREOEEE LT, T0& 1T 45EES F UHEOARP LT 2 BREEB/T 2
DB HERHRFETH D, BHO LB, bHBEOFFEHEEEEITRITEI AL HE
Rz masn, PEECRFASELFIHID, BE2RTRAGELIA 1B VHTINS
Tt ol, NEEOHE (F2K) BUTOLBYITH S,

HNEZLERL. AEECRET SEROLEN LR, AERCRENIZ2S 2
=r—variEAI LT ARERECLL LR . EFBOXEN T SHELEED,
EREBOERERE D, (TRIZES)

Z OEEIR & %128 L 7 M. Finocchiaro D 7: b D L iZZ—H,T 5, LHrL. ThziF
FI53 EEATIN L TRUBEFE LT 2 L, TROFAXFISEMERTW 3, FEOD
FEEMBENI O LS CRIT SN -EHI EREEERRINTESATH T2 &
BUEICET 2 E 4 RER (BRED) | 2RI TH D, TOEBHOHE 1 [HHFUE
OLEMR] OF 0 TEBEOER] KIZRO LS CEPNA TS,

ELDER

T BEFBROFEE, & - XERROLRCHL, HREBBEI/NS<ZD,
ER4Lit T 2T HEKEOESRED TV S, HRAGROEETER L 2o 728,
DBEIZ. BE, TRVE¥— EE HF. Mo ThosBiroTaTH, B
LD TR L TEE TN ZLRTERL, BROEIR. ERLEORTEOM]
fIcsEb LLEBREEEZAHET IR LR, RBERT T I LBTER
WEWIH LLEBLORRIZA->TWS,
INETORPERICKEETEES S ORERMOHA - BECEHEEPL,
BE - B - b - AX—Y OFEFERICB Y 3 ERHTH L ERSLTLHTH TR
otz
ZhbsOFLVERLER. 2hE ToBWSEERIEFRIBD 2EBERMEL 3
FHOMERRIT 2O TRIFNTR ST, #E « HFE « b » ARV PREK
M L DEFR B THAERREHET 3 LI BEO L h - EEREZRICERL T
L RIER SRV, £, ThSOAFICBTIEBNERERI-LTWIE
BEBEELZ-TL %,

EgdeTcE 3t d. AEZEEO—BL LTOEBNLREEERLTLELD
. AEALDORE. DOMIAEWEED S I LBNBETH 2. ARRHBIEAL
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TLBE, VWOYBXLEBRELTL 2, Thib L 2EBRHESOEBLEL T,
IS5 DHEAHEDOERIEDOZDDIINE—REZ TV &3 HF L uREN S
EEFBRHDOENTWB, ZOXIBFEHEEL T, RUEOELEE D 2EH - XX
OFE LEEBESBD THRRE. BRRIh3Z ), $BELLSTHLE
BEORFLHRICL 2 FH L EROEBH2ORRO DIz, REE/IFELE
2ZLbRBTHB5,

i, BAH TERE~ORED7-D0HE] OFD HEEKEOREL] ik, RO &
3 bZEﬂé ntT w3,

HERBEEOREL

NERL CEBOBBFCBW T, K28 a=r—va v 30 0EEE
ARBROHUHECER B LEND Y., 2R, BEERK. K¥EPBEU-ASHY
DEDHZDOVWT, BRANCRE L., SEBEREC BT 2 XBRE O BNOUHRL.
FEEOZRILEES « EBIHEG L EERABLHEORE L 275,

SEOFEFEREFES, P L EIALEREETERSO I L ECEIER 2SS
ATEHERINTWRILBRHEBTHY . BRMERRIBI3HEOAYRR 2HET 2720,
HEBRHE. . EBRFORFAYRAELERDTWEZ L REETHZ, 2O L IFIRDY
YEE . BITONEBEE S XERWE:] (Grammar-Translation Method, I F. G-T M
EBET) R TIHERA L2 2D, k. BE X N5 THo 7z hearing $ speaking %t
LETBAI 2y —VarDhODEBREENERIAZTRERS RV I L E3WE-THL
5DTH5B,

2. AEEBEOEME [SUERME] (G-T M)

BREAEERS. 00T RFSBREERC L > TEESRFRIER 5 b A EERE
OEFER. —§Tv i, BEEHR0FCHEN CI S a2y -y a V2R 2 RO OEKER
B (BCRE) 2ERTAI L Tholk, COEERREROFER. HERKISHIZL -T2
KT BZEMBTELZTHSID, RO ERISBEBRICHE-TVWEH, E2HDIRG-T
M, Direct Method, Audio-Lingual Method (BAF. A-LM :B%). %L C. Communcative
Approach D 4 DL EZ 2DMBRYUTH 2D, &I 551840 ERH» S 1940 FERETI—0 v
NONEBEEREZREL TR LGCTME. SERBVTHRELEIXBEIREETEL
BRI T . EREDOERZHED T3, bEOAEEHEOBRS RN TIEE VW, G-T
M, Chz#HTIABZLALTHE2 b r0boT, SHEBH L OHEBE L > TR
BMOBAZWRUD Tt b RBRLERETH 23, ZOBRMEEL 2. G-T M 0%
PUBHLIRRLTALY, ZRRAEBETOTICBTS [4 7y MES] o848
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ST LHHRELTHATHI LRI »OTH B,
J. Richards et al. (1986 :3—4) X G-TM OB OV TRD X SBT3,

1. The goal of foreign language study is to learn a language in order to read

its literature or in order to benefit from the mental discipline and intellectual

development that result from foreign-language study. Grammar Translation is a

way of studying a language that approaches the language first through detailed
analysis of its grammar rules, followed by application of this knowledge to the
task of translating sentences and texts into and out of the target language. It hence
views language learning as consisting of little more than memorizing rules and
facts in order to understand and manipulate the morphology and syntax of the
foreign language. “The first language is maintained as the reference system in the
acquisition of the second language” (Stern 1983 : 455).

2. Reading and writing are the major focus ; little or no systematic attention

is paid to speaking or listening.

3. Vocabulary selection is based solely on the reading texts used, and words are
taught through bilingual word lists, dictionary study, and memorization. In a
typical Grammar-Translation text, the grammar rules are presented and illus-
trated, a list of vocabulary items are presented with their translation equivalents,
and translation exercises are prescribed.

4. The sentence is the basic unit of teaching and language practice. Much of the

lesson is devoted to translating sentences into and out of the target language, and

it is this focus on the sentence that is a distinctive feature of the method. Earlier
approaches to foreign language study used grammar as an aid to the study of texts
in a foreign language. But this was thought to be too difficult for students in
secondary schools, and the focus on the sentence was an attempt to make language
learning easier (see Howatt 1984 : 131).

5. Accuracy is emphasized: Students are expected to attain high standardé in

translation, because of “the high priority attached to meticulous standards of
accuracy which, as well as having an intrinsic moral value, was a prerequisite for
passing the increasing number of formal written examinations that grew up during
the century” (Howatt 1984 : 132).

6. Grammar is taught deductively—that is, by presentation and study of
grammar rules, which are then practiced through translation exercises. In most

Grammar-Translation texts, a syllabus was followed for the sequencing of gram-

mar points throughout a text, and there was an attempt to teach grammar in an

organized and systematic way.
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7. The student’s native language is the medium of instruction. It is used to

explain new items and to enable comparisons to be made between the foreign
language and the student’s native language. (TARIZZEE)

UEOHED S, G-TMBHESh2BEESIDE LS 3HD5 2 Litbd b,

L EHEPXZEEMREER LD, BE2ERLEZY T2 00RBEIRLTH S DT,

hearing ®® speaking (0% VD, 33 2=/r—varvOHOEE) BELEsLS,
2. MUTEHBLNErTRP2NTIRBRICLI>TEBLLY LT 240, XHEOBHED
HEOERKREHETELID 2 0IH  ORMISRE IS bTH 5, Hib. H (inten-
sive reading) 3HFTHEI . I (extensive reading) BBEEIN 3,

3. ERD2R¥EFEOBEEEAVTEEINS LD, $FEBIIa=r—vavDlk
SOERRET IR DR N,

L2358, G-TMiENT 2 20& 52U BARBCZ DR E b RoTWT. G-TM $2
HOZBERI L TWEIRELERREZ>TWEDTH 3,1 ORHICH L T3 BEETEE
mOEEEZBEC CHRPEEEEDL I L3, HEEED., A8 - BENREEET, B,
BEREERT SARADOEBHECRANAREHES R0 TH 3, chizksicsai H
Sweet ® O. Jespersen ZEDRBLRAICTH %, 2, 3ITHL TV AT, BELDEMEETED
BRI & o THEFHOEB L2 REEL., Ak, EROEBLASTHE -0, H

BEROERICE-TEAT 2L D b L 2RO R 5, %52, R. Politzer (1958 ;
49—-56) YHEMT 2 L O . BEEOERAIC L > TMEBEORR 22T LRE L TR LS
ERE LAEFROMIACHT S 20RRIDIEND T, XEEED cue *RET L2
52 & 0T, o BB D 235 X HEE % meaningful B d Dk L, $HENTH
HECEDNIXOBEREER T 20RFRET 2 EHTE D[, VE 51z, 81989 ; 127—
MEML T2 L5, G-TM IEREMEZTITES LI HBHETH 3, KiZG-TM 42
FHTHBILRDHTTREN, BIZ7 T A9 4 ZOETIR. 1 25 X 50 LRIBOKZ 5 2 %
3B 20 BERILAE B 2w e & iR 8, kS 2R EEERL AN S, BEET
HIBEERIZY 2T HER G-TM MMz ¥ 2 502w, G-T M REFOEEEEHE o E
STEHL 7 [REW] 8k TH 5,

ET . G-TMBERDESRAY Y M2 b oTWBEZ LEREDZDICPRI S TRV, &
DEBBCHF BRI EFCATELL [NEBCHRENCa 2=y —yva vy 25 LT
ZREEZETS] LOOETERFTERDI L REBLALTHETHS, ERL LS, &
FEEHEFHODET OB, HFOSELEBcH S, BS0E 2 »RENCEE T2 &
ZEoT, B, AEALORH. LELORRI L >T [ERGEFORTOAMBR. B
BHESTEETE2 332y —va YORDOBRETS L BSHRIRCDTO
BEOEEREC > CE LI BRIPD LRI Tw30TH B, 2D iz, —5Tlt
AET BOROHEE S 3200 2085 | il Tl B BEOBETIC L > T BITOME S LB+ .

[geeel. (<) O3S 4 RIS, TRTIOBREHL T [SHER] ONE
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BRENTZ PO, BESROFFRIBEFEOFBRTON A 2RENCEBH S Y, 2<4F
LWiERORIETtH A —INasar—-var A (HESED. B (JE#R). C G5 %2
RELEZERLRI>TOHEATHS Y

PEDZ RS, FIETHEAEESRDBEIBAI 2= —va v ORODOERRFT L.
SHEBERELED 2 G-TM Tz enTERVwETRIE, Y0 & 5% L2 TEER.
HERNZ DREREAD BN TEBTHS I D, I TRHETR., 2OREO—HEHES A
et ET 200 LT, Krashen® [4 > 7y MRS 2ED BT, ZOREBRDOBIEDH
EERE. o, FEAEHEOFLLEBECH L TR T2 L2328 o THTWER D,

3. [4v7vy MRB] DR

Krashen O#IET 5 [4 v 7y MES) 2BEHRT2 LRD4EH IR 5,

(i) The input hypothethis relates to acquisition, not learning.

(ii) We acquire language in only one way—by understanding messages, or by
receiving ‘comprehensible input’—input that contains structure a bit beyond
our current level of competence ({+1). This is done with the help of context
or extra—linguistic information.

(iii) If input is understood, and there is enough of it, the necessary grammar will
be automatically provided. ‘

(iv) Speech cannot be taught directly but ‘emerges’ on its own as a result of

building competence via ‘comprehensible input’.

[4y 7y MERIOBRE:2 2 THER LD () CRE 3, b, ZhiE—FTEEE, [(ow
filter DRFLOHBT) ‘comprehensible input’ 2T AN S Z L WEEHHO ‘the only causa-
tive variable’ TH 2| EWH T L TH 3, “hdSikET 38 (corollary) 8 (i), (iv)
TH 5,

ET. Ml AEE2bBSEONAEBERECHAT2HE. CLOBE LR, 2L THEAED
E»OWD 3 HERRLETNIER SRV, A, CIR2EDISCERL. RET LD, ¥z,
FNEEDE I CHERT E0MI VD, B, BEELSTOIRTAREDOCIZED L S icH
¥ 5, C. ‘two-way interaction’ iZHE»,

BUIF. 2hoDfER®RN T2 2 Licd 5 (2L, HEOHE L. C o T OFMLRE
BREzdd iz 5w,
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A. CloE®LHI8H*

4 ¥ 7y b i3 [EAEFIEE] (comprehensible) TRIFNIZE 5%V, ZHIXEBEEBEORD
BERFHTH 5, ‘message’ BEETERWEGREERID 2 ¥, 2Rk FO%SZ T &
T, BIZIE, EEERAS BT HBEHERREDOEN = 2 — X 2 AW L, 20F
BB L TR T I L RBLALTTRTH S, FRICE > TEFOEBREZTICZE LY,
D& BHREBHEELDTH S, BETOHGTPHRELCBVTH, b2 EMPOETHA
L7eD, BIRRL 2D 72388, 208N 2ETECHBEI L30T bhbh B HEWHIZEL
LTwao%2BHET 2 L &%, ZD ‘comprehensibility’ & v» 3 BEN 2 HERENHIZEET
H5p0bh %, Krashen (1982 : 128) 3bBEHOHKREERE TS G-TM izDoWT, ‘com-
prehensible’ OIFH SRD & WL TWw 3,

It can only be claimed that grammar-translation provides scraps of comprehen-
sible input. The model sentences are usually understandable, but the focus is
entirely on form, and not meaning. The reading selection is the primary source, but
the selections provided are nearly always much too difficult, often requiring what
Newmark (1966) calls “crytoanalytic decoding”. Students are forced to read word
by word, and consequently rarely focus completely on the message. The sentences
used in the exercises may be comprehensible, but here again, as in the model
sentences, they are designed to focus the students on form.

COAXYPORTEEZI LR, €9, G-TM IZBFF % CI LMHEL B W (Z D&k
K& B THOHZD). Kiz, CIOFIZHERTH 28, BE. BEHMI#BCT 2, BRCEER
2R, GTM R ZERRBINEEREFLLE LBEE L2 [BH] Thdh5. 52
ONIXELZECHEHBLIZEKEIZLREN, EWIZETH3, ChHBLBEORESTHE
CTH%, TNREINFEFETRH > THEETREWVDOTH S, % 7-. Krashen (1985 : 81)iz.
ClicBH#L T, BRI & 2RI ER/Y B L EL ‘negotiation of meaning’ 2317 T 3
ELTRDE S T#fHL Tw3,

The first language can be used improperly as well, in a way that discourages
comprehensible input. This occurs when concurrent translation is used, a technique
in which the teacher speaks a little in one language and then translates what was
said into the other language. When this happens, students listen to the message in
their own language and pay no attention to the English input. In addition, the
teacher does not have to attempt to make the English message more comprehen-

sible by using gestures, realia or paraphrase, since a translation is available. There
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is, in order words, no need to negotiate meaning in English.

. G-TM BEEHEETHI WS AbH 3 L, ‘learning “turns” into acquisition’ &
v ‘interface’ HEX/FTAIALH 25, 9L L. DEL L L FETRAEENEEL LT
% communication skills iZ¥52 7 2 7201212, ‘message’ DHHMEHRT 2 L TRBEBR
BAEWEVWTHEI,

Krashen and Terrell (1983 : 58) &% & 33808 L 7z The Natural Approach D B (goal)
%, BEEFEELESOGEENTE 55, Bln, communication skills 2B/ 2 LicB
WTW3, #3352 kickoT, BEIB—Bo Cl 244 & . grammatical accuracy b &
KO&, INREREERIYPKTE S, LROD LS BTV 3,

The goal of the Natural Approach is communication skills.
The general goal is the ability to communicate with native speakers of the target
language. Particular objectives are also specified in communicative terms. For
example, we expect students in beginning stages to be able to talk about them-
selves and their families. The focus is primarily on the acquisition of the ability to
communicate messages using the target language. This is not to imply that we are
unconcerned with grammatical accuracy. We are concerned, but our claim is that
in the long run students will speak with more grammatical accuracy if the initial
emphasis is on communication skills, since real communication results in receiving
more comprehensible input, both in the classroom and in the outside world.
Students who can communicate with native speakers will also tend to do so after
any formal language training is completed, thus insuring futher comprehensible

input and more improvement in accuracy in their speech.

#1 T, communication skills PR T 2 72D CIEEDISTHREL. EhEEDL S
RHEB LS L udh RIEEBRL THIW,

&3, Krashen (1985 :vii) ki, Cl L 3BRBFEOEFEREN 2 { LT hid. ZOBRRE®:
b¥ricBai i+l &t [BFETELR] ASDZETHS, L L. McLaughlin (1987 :
392 CHIBRLTWB XS iz, —BEDV~UL (asetof level) #EHL., COSHEBEMN I+
1OVARLVTHELERRETIFHYV RIALEIONTRRY, SELEREFEN L OF
EriR S HBENEL OFEFEORANCER L i+1 OV ERET 2FHD A b 2wV,
i d¥natural order’ WHo> T i+1, {42+ « « NERFET D LIRS, L ERERP
LERE (negation) RERKLEESTWAREBRE TIRIYUARDI L THS I, LH L, Krashen
(1985 : 68)DERT 2 L S 1z, CIOEESZENTVERELLS ZOEXHTRIERKRTHS L
T.CIVNERENBHEROORBITHS I, HEEBADVANVEERECEBET LR
YELERTETH 295, FAREHET T, fIBRIRIC Lo T3 2L REREIRT S
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ESFETH o PIAE. i ® i+l BEATHER S SN—FU_NCBAT B 2 EMTES L.
‘grammatical syllabus’ CETWTHEREN T3 bBEOHBIEBIHEAL TH LW, 22Dl
B, BEOREF 2 AV CHEEE (+1 2RSS0, BBOEX i 2HLTHL WEX
it1 2BATEHILEHARETH D, WIZ, 4 > 7Y b % ‘comprehensible’ 23 3 7= CHhid
EDL3RFREPAVTS X 3, teaching aids RZBO - &  HYLBEEOFER. =4 —
LUTO¥E, XHENSER E S EMOTC TR B hOBREIR MBI 22 LI TE 3,

RiZ, communication skills # B85 27200 Cl DA FH:E LTRLEER 2 L iX, X
BERELD b EEORBCEREMUTEILTH S, o T, Toughly-tuned’ 1z & ZERNEE
RHENBZ ek b, fEFD ‘grammar-based’ approach Tii., syntax WS P YT 372D -
ROFBOBBZ kbhiz, LBL, [4¥ 7y MRB] OTRET 3 LI 33, BRolme
iZ comprehension AL, ZOFKER, FHLEEINE, LI LTHB.® /. ‘mes-
sage’ WEREYHTI LI Z i, ZOEKRBTEHD & £ L4 D ‘error correction’ 1XfTh %
W, EW3ZETHE, T3a=F—varyZXBOLWIERRAI R ‘error correction’ %
BRLZW, EWwSZrhb, Rz, #igEiz L 3 ‘simple codes’ DIEAMH 2, Krashen

(1982 :24) wniE, [4>7y MEBE] 3. L1 BB 3 ‘caretaker speech’ & [ElHE.
‘simple codes’ 23 L2 BRI BT HBDTERTH 2 Z L 2FHIL T3, ‘simplecodes’ it
DYBEOHETIZ ‘teacher—talk’ BHLNREIERLT I Lick 354, ZOERIIZ ‘para-
phrasing’ % ‘simplification’ %2 &\ X % comprehension IZ R RDTLREM (redundancy) %
RBIZLZLBZ2OTHBDTCEETH S,

BREBIC, ERIREZ LI Krashen D CLZH T 3EX AT RTCEEDE X DB TIHAT 3
DRBEDCHRRTHS, LI LTH3, ZOBAOEBIR. HORIIZEEITEE (host
language environment) TO L2 BBIZETOTHREIN:ZDIOELLTH D, H-T. B
Bir R A, DBEOBLNIEEREPETERLES Lebehss, HOMRIRES
LaRodb, BETRELEIZRBELTRLIDRNCERTA2ZLTHS5, ERLE
‘grammatical syllabus’ (i ‘communicative syllabus’) ORIE» %2 DFHTH 3,

[4>7y MREE] 5 [BERRER AT THEIRERLTEEZH IR, —RENL. »ORE
BTEZH 55, Krashen % DfEfl: b > TZDOEER *bhbhicliE L - & & 3z
E»H2, ZORME—BEFD2IFhIE, 2L T, BROHBHIZ ‘someone who can make
input comprehensible to a non-native speaker, regardless of his or her level of competence
in the target language’ (1982 : 64) Brud ok 2EEThIE. Ch2EHT D059
ZIREFHRIMES W, BRNEEBMRR2ERS I LI ->TRERRESSONB Z
BEEVL RV,

B. Comprehensible Input O ¥ $:435 %

Krashen (1982 :29—30) & hid, RROBFH2HEEHRTHS G-TM, A-LM, #L T
Cognifive-Code Method DEEZIE % LB L 72HF9E (method comparison studies) Tix. %

(78)



noDlicbTrDOER LD (only minor difference) FE Shlksiprole, WIZFDEHER
D& 3 TBRTVWSB,

I interpret this failure fo find large differences in this way : none of the methods
compared in these studies provides much in the way of comprehensible input! The
input hypothesis predicts, moreover, that an approach that provides substantial
quantities of comprehensible input will do much better than any of the older

approaches.

Krashen (1983 : 36—37)ix % OF#L & L T Asher @ Total Physical Response Method (Asher,
1966, 1969), Terrell ® Natural Approach (Terrell, 1977) Z ¥ ORFEZE Y B, ‘input
methods’ OEBMEEIEHL T2,

FNTE. EhPZT0EBDA 7y bREBTHRIEL VDRSS, ZORKEAL TKra-
shen (1982 : TIXRD L S FW L TW 3,

It is difficult to say just how much comprehensible/low filter input is necessary
to achieve a given level of proficiency in second language acquisition, due to a lack
of data. We know enough now, however, to be able to state with some confidence
that the profession has seriously underestimated the amount of comprehensible
input necessary to achieve even moderate, or “intermediate” levels of proficiency
in second language acquisition. )

Theoretical arguments for quantity derive from the immediately preceding
discussion. I hypothesized that natural communicative input could supply ¢+1 for
all students if two conditions were met ;

(1) The input was not artificially constrained (limited range of discourse types)

(2) It was supplied in sufficient quantity.

Clearly, five minutes of talk, or a single paragraph of reading, has little chance of
including a given student’s i+1. Rather than take a more careful aim at that
student’s needs, rather than “overindividualizing” instruction, it is far easier, I am
suggesting, to increase the amount of comprehensible input. Again, if there is

enough, 7+1 will be provided, and will be provided over and over!

FSI (The Foreign Service Institute of the Department of State) iZ & % &, RIER O
g5/ (S—3. R—3) mf#rET 2 it ABETH B FAVE, 77V AER L EBERL
7T %3413 1000~1200 F#E] (6~7 B @%Eﬁ"%—"’%) BETHZH, FEE. HEFO LI &w
b 2 IEFEE DS, 4375 B (2 U EOHEFEE) BRBETH 3,78 2085, HEOK
E2WENE R SN M. PR R TH 1000 B, KRED2»FEEEDTHELEL
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1200 ¥R T H 20 Z ORMISIL FSI BER S 2R OK 1/4 TU RV, Blb, BEDEEH
BAEROBBEEN OFMEIES 21013, HMEHET, DB L bEED 4 HI0HY T 2286
MZRETD2LESDS, LerL, BEROYY ¥27 A0FTINEETT 2 DRI
Vo INIIERER - Hkiwk COMERBI L RETRICAM T 2 EEBBOMETH 3,

FERMOEm THEEN T RLHADORFHEY, EEERCHEb2E 2 OMEA L LTERT
BAF MR, £HREY (intensive study) DRINTH 2, ZHZBHEL T, K. Diller (1971 :
135) i Gouin (1880 : 298)%5|HL., RO LS WCaI AV LT3,

Gouin baldly states that, “In point of fact, whoever does not, within the space of
the four seasons of one year, manage to learn practically all there is to be learnt
of the basis of a language, will never learn it” (Gouin 1880, 298). “Never” is too
strong a word ; there is always a new chance next year. But every year a large
part of last year’s diluted study will have to be relearned. And if the native speaker
keeps learning his own language at the average rate of 10,000 words a year during
the first twenty years, the foreign language student who learns less will always be
getting farther and farther behind his age level.

ZD&3ic, L2ERBICIZH 3EE D ‘concentration of effort’ S ETH 2 Lidbh 3,
Lirl, EOBEVRETHI20Rb 5%V, AL, BEOMEL LT, B150952 5
N T 2B 08T oAU CGAIBITINL. 25706 HOBA L TIRE S & 1R
B, Ew3 & eMESEC 3, BFHEESOMEIZoRE. REE2ECEb3 0D
TIOREMERD, ThIZSBROMERETH 35, instruction BFEEL BT 1 H 15
MOFETHORPEFRITREL LT 2HREL D28V FHOLBY, bBEONEERY
Tik. 1 Bic 1M 236 25, PEBOHFEIX 50 HBETH 3 B, KFETIZ 90 5835582
B (Lyrd, HYHE2AT) LI ERGRMZT, &, BHOKEBSA DAL L > 2
TOH Y * a7 AERTIE. ‘extremely “diluted” study’ L DFE@EE h iz, 2 ORKT. K
REEERRL [—EHHETN 22T 2R T 22 L BB HFEORBCOWT LR T 3 J0»
EEHRLLOERYEEBTHBLES,

ERRECHETIEIOMERR. BLAYrOL2EEESALAL WS HEESEcHES

FBeER (B L20hiEZohwinwd I LThs, #0kdD, 417y P EEESD
BEFEFEE 2 RVI:HETO formal instruction KBEXI N3, DL S A SEBECEHN
L2 BRER.BEFNEFEE. 52 R EEEEEARBLLTHEALTW 3 ESEREICBT 3
LREREBELUBT L ATy VOREZOHSKRELVIEL SED TRHZIB B N
T3, $7H LI, FEHRIEYE. EFLU CRETNLHRB. 5V4, 7V ERLRRY
. BEEEDOA 7y e 3 BERERECE LY, B2, BETOHRBEIELAL
DOHE. HFBOBEFERE TH 2, B3, AROHE « bAESE 120, SHHRE»S
ARERI CERBERERET ULRELEDLD) BETHIL8TEB2LTHS, 2hdD
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KRBT iE, ‘subject matter’ P HESTETCHEBEL. Z0EENET 2T T % ‘immersion
programs’™® % USUEE HESEE., Hb32LWIEEEEEAHEL L THALTWAELX D
EEBELLERT, AV 7Y POEREDOE TELVHEESHS ZLIZHS»TH S, PLRK
MR BD, BEBTINTIA POFREEL LTERL Tz E, 70 7 E» S50  ‘Ful-
brighters’ L T DS % b o odd, BTHLEFEAFBL LU TEALTWE 77 ) 2EE. 4
VERELSDEEEORBLEBIREEEVLIERPEI TV S, %U)H%‘i g, bBEO
NEBHEORKEEBERL 722 L3R\, w3 £ Th % { communication skills O 7z OE
HBEDZETH D,

BREEEESY [REONEEHE., L CEBOKFR. REHOETF C b »bST
B THEHRTHD, HETIHLENDHZ | LU, ER»5 HREILAEOHABFE S
T3y, &L IOHMBNERIEHEFRTED SNLFEEZIRCH. ERLI LS 2EET
BV_RVOERGEERHZRLT, HEBBEFOEREZERTES L EFRL LD S
i, ZhiZEE® T ‘misleading’ ZHHE L Wb E 3 2B, UL, SEOHEIER X Y EEE
EANERUST T &7 [E4RME] &8 (P28 saErkokZ bid, BigHIToA >~
T NOBAREBEDSNIEVWIERT, ¥HTHORNTH 3, Tiw. EBENNLS
HWEENTH, REDOCI 2% BCHBTIDDOHAERBTNICEDLRITNEEERFTOE
BiIEHTWV, LEL, CRETRUTCZ L2, FLLTEHETREEDLIEERED
MR ATEROTNWIESTEETHSE I tHPbh B,

R BEOFEFENPHEET 253 —20flH—I S 2a=r—YayOreddf 7y b2
AT LTHBICEST 20, LRI B OWTRELTHRZV, 2. 47y LOE®:
ST ER. CIOB2LRTIETHE, TTRATHRELZESE, £ 7y | ‘incom-
prehensible’ TH > TRERELVL  HEoT. A 7Y bOBRBRA V7Y VOBEWRIEE NS &
VI EIROTIRBLTRE ShZTRIER S0,

X T. communication skills FI_ED7: i Cl 2 S BIHIET 2 1 0FER. EFFEB L
THELRXHERPHEELZE2PLETIER—RRY ORMERD, B L ‘oral-aural’ @

T %5834 L 7z communication skills D7z D EBHE L RET 2 Z L TH 5, ‘oral-aural’ ®
BIE» 5% 80D Cl 28483 3 Z & i3 communication skills A LD 7z I I FHRTH 2 48,
HHicH [4 07y MES OBE» PR EBUTOLS 2ASH 2, WAV Ty O
BOEKRT 2, o, bBEO LI REFESEESEOREESEETRVWESR. IhiHl
BT 28289, 2) 47y b3 ‘comprehensible’ 1273, (3) KE LR T 2 O
Lnshs, BEBEEE NS, (4)production DEESIVHET 3,

Krashen (1982 : 164 ; 1985 : 73) RSB EEID TV 525, FNIEENBELERT ‘pleasure
reading’ Th 3 Z L LEBRC, BRIV TR, AUEEPHUEERC L 2R/ 2EPICEH
e ‘narrow input’ THEANL VR EL T3, Zhos0EFizHThd [1 7y b
K3 ] @ ‘implications’ ZE|L72dDTH 5,

BEDZ L BXEERCHEECL2EBBEOHBRERETS2HOTIERW, £5TR%L
T, M - BEODOSEHRBF LI 2=y —vaYOLDOEBEFT L 2KAIL. £h?
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NOEBREBAOVANVRZIEC T, Lo bFHEOHEL - H KRBT es8ZEE Ly, LE
WRLDTH S, BEYBOXEERPERCEAZHEELR S BE L AR YT BN BRI
EoTWEIAI 2=y —varYOhHOEFEBTOEER TR L 2Tz s wv, Z0O/M
BIZDE5 L ZHHBEBPEAERI L WINEEEBF OFBLLE. URKBHORETDH
L5, WE 2B ‘either-or basis’ TRZ 3D TR, FhPhOEERHERCL. 2h
TNORMEMSG S LA EROBELESTLERD S, ZORHOLAERL LT, £F
ENER L0 5 OEIRD 503 CIELITHES T hiEhk 5w, 2ENAL T
ERAE2HL LT 2REMECHIENR, 23 2=y —ya v b T2 EEYBE2BHLT
WBOR, BEOENSELLFHEEARLHLSTH S, 5ERTOERITIIFY 2 TTEI 4
bRINETRTETERKRDLZRITHS, TOEKT., BREAEERSH4BEED [
BIBENETNELRIFMENZ IR TEREORERTI L E LI, REARIZBWT.
TOEFL % ¥ D5 3 HRBA & 2 REFBROBEROFIALERT 2 W EERLTWIDIRE
YrERTHB LES

communication skills 0)7‘:&)0)4 YTy P RSEBICHIET 5D DE 2 O EIR, HiISEH
BESHEEAVCEE T2 Th3, SHERENCHEORVHEELH 252, 2hi
HEVEERIETIEHRL, BLA HFEORDYIZF — 7R 7472 ¥ D teaching aids %
BRT2 L ZZMBETH D, TRIEXITL T, ‘two-way interaction’ % R\v>7= ‘incompre-
hensible’ %D ‘inactive’ ZERITR VB EENSTH D5, $K (1975:225-7) i3, S EHEH
BRBIS[4v7) v 7EBOEGKHAEICOWT] O, [EEOKE IIBENIcEES
o TRETRETHL LRI L. [HHIZS V7Y v 7 CHR LESDEL 2B, 2E0D
BRiaxyremzhiElw] EBRTw3, KOREZ Krashen DRIBT 2[4V 7y b
K] DB, A 7y NOBODIIFH S +45FET R B ‘plausible’ LD DTH 3B,
bBEOL I R ERRBC BV TR, BETEEE» SOV Ty M BIZ LA LE—DF ¥
Ty b ThHD, BEERIIDILEFEL T, 7—7/REFAIROAES DTk, H¥E>
ZMBVESDCl 2 BB T 2L IEDEREPLES,

C. Two-way Interaction (ZHEH,
Bz, 3EZdTre [4v7y MRS O 2 20RE—
(1) If input is understood, and there is enough of it, the necessary grammar is
automatically provided.

{2) Speech cannot be taught directly but ‘emerges’ on its own as a result of

building competence via ‘comprehensible input’.

RHFFEREEROEFE—(HERECHENKC I I 2=y —Ya v 2RAS LT ABERET
51I:DDFRFELTHITHZ I, LWISHENES, Ab, +5% Cl 284832723
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grammar % speaking ability BSERICFBENBZD», LWIRMTDH %, Fl2iE. M. Swain
(1985) I ‘immersion students’ OFEMERM» S, Cl XEFTRILEATHLILIZRED S
nizdts b, CO (comprehensible output) D&%, ‘I think there are roles for output in
second language acquisition that are independent of comprehensible input.’ &8 L. ‘ In
order for native-speaker competence to be achieved, however, the meaning of “negotiating
meaning” needs to be extended beyond the usual sense of simply “getting one’s message
across” (S. Gass et al. 1985 : 248). £ BT output DEBEMERFERL T35, X7z, W. Rivers
(1987 :6) & ‘..., comprehension and expression of meaning are in constant interaction
- in real-life communication.” &R T. ‘ two-way interaction’ DLEREFREL T3, L
HL. EETNEZ Lit. Krashen id output OBER ‘interaction’ DA EFEL TV O
TREV EWS ZETH D, 1272, output IEEFBRLTLOLERSDTRRWV, Lo
TWwaIZT Eizv(cf. 1985 : 33-4). # DIF#MIZBIE ‘Two-way interaction is clealy very
helpful’ (1985 : 33). £k-=, ‘It (a weak form of the Interaction Hypothesis) claims only that
two-way interaction facilitates acquisition in that it allows more acquisition of meaning,
and thus gives the acquirer optimal data to work with, i. e. comprehensible input’ (1985 :
34). LEEELTWIDTH B, 2F—2BA232Lik. bBEDL > R EF/RMcEU S L2F
B oS . grammar % speaking ability 3% 8D Cl DG X > THBNICER/I DL LT
247y MRS & A7y POBLEBEOED SRE LT ELERMOBRP S LT, K
ESED THRETHSS LFHEasRE, Lrl, EBETHBIED 2T CIHILA (essential) T
0 thi8y (central) TH 3 &3 % Krashen OERIZ, bSEOTEHELHEL THILT
ENTRESRWEELEHTHS S, CL, CO. BIXUZ DA % RIEIZFEKEL . B
HIREILBDEVRDZLOT, BERDRZTHITE SRV,

B ¥

ZF%1X Stephen D. Krashen DL 7 [4 > 7y MREE] (The Ihput Hypothesis) 3.
bHBEOHEEBHEEOXRME LD LS TRV R EEAEFRCEDL L BET/EETRE
Iz asr—vav M35 L 2BEL2ECS] LOOEEEF DL > 2REER
72U3 20, EwITF—<RERLIZLDOTHS, | CREFTREEHOBFR IOV THRY
L. #hAnFLLEREEBRIEE Lz S a2y —Ya Y OLDDSEFHFLZERL TV
2205 BTOESEERREIZUNEZS RV I L BB, 2 TR RFIKEST
HHREOHEBHBTOEREED TS [XERFEE] (Grammar-Translation Method) 2%,
UL HHshEES b, SHERLESRASNTWEO», TOEHZHALHLIIL. 20
ST L RO TN EHOFT LWHERZER T3 28 TERW I ERERL I 3
Tit. T4 > 7y MRS OhORLEERHFE —A, A7y POERLYHRTE, B, 1
vy OB EBBHE — ZDOWTHRN L, A TR CLOZESRShTE 5T, BRE
BADOVARAVBRET 22 L REBRECRTARTH 2., TOEKI L LERBTEAT
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ELTREMEDDH B Z L 2L 7z, B Tid. Krashen DY B0, HROEWERL VT Yy
FOERBBIFHHE N TV B I L, bPEDHERZFOBES ORI T, —REERL 3B
. AVFaZ7 50HEPSHTED TR REERMEL S 5h TR L, X T,
LbYPEOFEEVERT 5 2 DOFF L&l — EREFOXRML SERENEET LI L
EHEELL, ISR EL LTEBTTRVANVCEDARETH 25, —F. HERicEET
PHMBOUB[EELT, (1) HROBEFERLLETEG-TMOAEATZI XL,
communication skills D7z DA 7y b 2HBHET I EEREF L. QBERF— 7Y
74 % ¥ O teaching aids K DAL DTz B, BESETCITORIRETHI L RS
RB’EL %, &8, ‘two-way interaction i DWW TRBERD TEETZFETH 3,
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